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A AAFCZ 7} 9 AL Q1] whA Ao A E o gtk 1970\ Foll=
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RPLo] 2589 F2 71818 Ashe +0ozd A4 35 2 4o @
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F9o] dE(McKelvey and Peters, 1993; Rubinson, 2004; Fejes and Dahlstedt, 2012)0.2 &

# o] A= 20154 ghFoixiuist wuldu] o] A 9E B3 AU

T FAR o] HE(04763, ASER-A] AFT A32o] 4 (200) oA et leejp@hywoman.ac.kr)

T A3 2042 RPL(Recognition of Prior Experiential Learning), APEL(Assessment of Prior
Experiential Learning), PLAR(Prior Learning Assessment and Recognition), APL(Assessment of
Prior Learning), REAL(Recogntion of Experiential & Accredited Learning) 5 =7} 3} %2 3+
of g st §ol2 AMHTE HEg FAEG, v AT TG T AU AaAsksy
Helol we} o7k & AHEHa gtk o] FedA= 785 (Experiential Learning)el %%&
T RPLE &0l A3
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1M A=) (Human capital theory) BE22 #3kE . 2000 o] Fo
workplace learning)dll gt #A F7t2 ¥4 8kF(informal learning) % 7338
94 Aoy s Py 920 AEE rlet A HAcHGallacher and Feutrie
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g wAY A7)
BRo| RPL 917E
29l EA o A H] o] £ %] (a-theoretical ) ©] 2 —rH]Jerq(uncntlcal o7 o]Fol Al RPL
qEe FAst Aoz A48 tHHarris and Wihak eds., 2011: 7).

RPLo] w3t o]&4 A|m7} o]Fojd AL o Eojro]thAndersson & Harris, 2006;
Harris, Breier, & Wihak, 2011; Sandberg, 2012a, 2012b). L%¢F RPL 4+ F2 KolbZE
THoR g Ay Bl 9 Hbd 7|Rks T3 AlgA o R o] FojAH  $hri(Sandberg,
2012a: 105). FHTelle thgdh Apglol24] AHES A& AFEol AEHI glon
(Andersson, Fejes and Sandberg, 2013) RPLS A 3= 5l o 43 FHSsHA 4
wo] A XE A3olth(Harris and Wihak, 2011: 7).

RPLAT 9 &5o] B} A|A Aol A2 ow wdsty] ¢ RPLe A
at7] gk o]&% w9t &Eo] MdaEojop drh RPLY A& s B
AaE Sdislsl7] fleiA = RPLel tigh o] &4 o] Askd dart Slvh f-gutetelA
o4 H<E F3 RPL = AFd dAoin, djF-E At T4, @ 9159 d+E F

Hog Faslo] g RPLATI thokg o] 24 7o 1710}Zl 5 Aol 727

wpgel ol£al @ RPLS A4 94 2 o, 3] 488 A2 A el ¢tk u
b Aol H18) A RPLA de ol& 4ol ololdl t RPL @] A%

_26_



4 &4 9wl 292 9% 98] 348 5+ A,
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Elujo] 291 Academic Search Complete, Educational Resources Information Cetre(ERIC),
Science Direct 55 FTACo=Z 34 §o]& assessment, recognition, experiential learning,
prior learningS A M3k th o] Bl = informal learning, work-based learning 52 A a}
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RPLE 3711 dide] dadhsse] izl weh &oj7h &l Abgdnh 2853
HI A28y Avks 23siA 714 sHE APL(Assessment of Prior Learning)#+=
Ad A 0 2 APEL(Assessment of Prior Experiential Learning)& 38 $9 F32ss 23
S AEdth 559 490l RPLE @4 Ss o9l ujd 4, w2 sgel disjAt 4
g3ta FA 8y AL o] H(Credit transfer)olghs §o12 A slste] AMS-FTHAQR
Advisory Board, 2004).
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1. AAHAEZ(Human capital theory)

VAALEE WRE vlolo] BAS T QA ARo] UG FAR AP}, < {PC'] W
2 B3 AN 71%S 257 2 0 A AAH A= F7HkSchultz, 196D, w5
e T A9 EW RE ohe kel AAA Aol A Fue] FHHOE 7]
o Feh(Hum, 1978 36). SHWAKE AFH B % Felo] AN T 59T A 7]
52 % FUshe A0R ANATL S AEAE AL o) Fold Aoz Aol

JAAEZAN A = S-S BF2A] FPAuG] 4380 7HXE 71 EF02 e
HDyson and Keating, 2005). 3 go] As|A oz QAHly] QM E SungS =5
MAA O Z ZA7bset At waks 9@ 24 Y83 dAAlE o HoR AHAES 5 3]
of gttt APFS uus £ gy, o]E S8k wE, 5% 39 TRy
of A, AE AT obd AEE E3 Ao disiAnt Q1A H tHPenelope, 1996;
Falconer and Troy, 2007).

AAAEEZ] 7|8k Aol 7559 A djejtiel> RPLe ASAola A@ARl
B 2 QY Aape] FoAS A AXAERES AAEGAA F55= AP TEY
S0l HEs aeshA i gAHQ wEo FHvks AEdth RPLE Adchs
A7E ABAo|1 AAHoR HrAAs L AHE st gsto =N UEteyol) AHo s
A= kst dl otk webA Adskgel digh 7HAE Fosta Byl ola Hlubs g
Tes ety AdHoR %@Q T AE WIHRE et 71 3 QA TEket A%

B A(quality assurance) &S U}ﬁff}% Z\O] 23 Az o]t}
AHAEZY G228 Jwtor FHYE RPLATE L% RO E Az Ao
274S F5 &8¢ 4 AAAH R (credit exchange model, credential model)oll 71¥He &
ALYl wigk RPL FEehe M=ol A8 ek 9 93 (CAEL: The Council for
Adult and Experiential Learning)ol &) 7§12 BF=o] $kof dii&e RPL AFE52
CAEL®] HF¢tl st Zb= digksoe] #2838 4+ = RPL 7hoj=gidls 7
38} (Whittaker, 1989; Pitman, 2009; Wheelahan, 2009; Whittaker and Brown, 2012;
Gibson and Whittaker, 2012), RPLe] £& Ald 2 A¥ 24E &3 HEse
228 Z=rhHarris, 2000; Nyatanga, Foreman and Fox, 1998; QAA, 2004). &L=
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MUZHAAOIHAPLY O/ o o7 S 2y

AAARZ  d¥stA  FFE dv F7EAAANNQF:  National — Qualification
Framework)®} <A7Alste] RPLol ¥ ZAEsks ARS 9 4 7wtow FxHu
A tH(Schmitt and Gibbs, 2009; Armsby, 2012: 147, Anderson, Fejes and Sandberg, 2013:
D). 3 Asksate]l JA A/ Ad 9 A F9S udete A g

2 ([Rmaniuk and Snart, 2000: 33; Colardyn and Bjornavold 2004;  Skule, 2004: 8
Anderson, Fejes and Sandberg, 2013: 3)o] &siA| JA=HA dE Adshse A4
daAy dAASe] RPLel %% tHGallacher and Feutrie, 2003: 72; Dyson and
Keating, 2005; Scott, 2010: 20; Werquin, 2010).

2. H|#A A}3] o] 2 (critical social theory)

ol
ES ATeth UxAHoe= abermas(1984, 1987)2]  oJAbA 33 9] o] #(communicative
action)® Honneth(1995, 2007)¢] 17 o] & (recognition theory), Bourdieu(1977)¢] %312 248

A2 Bernstein(1971)9] RS E2S & ¢ ok

H| A ALglo] 22 3|4 9 nfEA s o9 s whol zU|dle 5Ye] TPAFEE
Hets TAoR s shvh vFo] 2] HAL QI7bke] A4 Bl o xo] AMS A B A A
A Aok stoll Al FAEE AT Abs]e] Fshet oldl&RV]|E st Ikte] AR
oo YAE ?}5}3’— Sohe 80ss BAlste] AL sis Adsks Stk

Habermas«] = A Rl gAaraEA g S HlEelEe iAA Tlgel
o 28 YrAAE 3 Y E(Theories des Kommunikativen Handelns, 1981)ol4 H#H 3}1&2&
o w2 ojel oataEe EAlE FJuAdsty LAY 2= A ool ZA T
S ATFY 2 ASFY o2l 7wtk =4 el tixHe NdoeR grtasH &
gAole= IS AT B4 FEldS AA 2 A5 g FobdllA Zeddd wE
FEAA oyt FH AFE e Alzd(system)ol A ZEETh whdel JAAE A el
< A&AAlife world)ell EA|geh Al2~glah A A= AR W A oA AR #
u =], AlAge ARG FHkE = ARAQL AFH A A HolA A wm AJLAA
of AmstE sty 2y AAAE e ool AT T s A

HuASE b ddjolth SALERNE AN YAS AT PRsa v

]
=
T
i)
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b= FHAolm QY FaA =
Habermas®| A& g} 9o &8 419 drtrgstFol Fast duE Fed rtrsst
< FgFA 22r ARAE T SHE AEES HEA AR Adeve AS
AR AFE i (HFS, 2002 251-253).

o, ZFAF2ESue] 3Ade & 4 e Honneth(2012)+= %7 @729 <A
(recognition) FAR DA 3 A BAAZ A 2S ANl Honneth™ Habermas
o oataEP ol FEFHA NS FEFOEN e B RS Fi S
AAFTAL ®okeh Q1 Al gk REojut =T3S BARTE 1AW= AdA A
Adt) e etz AEAA Y T8 SHd FESt] Th o= AEAA A F5
H 7MAHIE A 5 e F dA " ke f¥ 99 Aok AT
(Honneth, 2012: 377 #9144, 71A7], 2014: 141). Honnethe] A7 QoA 49 = EFQI
of 7pxlell gk W7F A9k aAe] AfE Fye thdE FAE Bl 7| tigk
b 2AE ALY A AAGES) SolA F5 7RI Al A QA A=
F5¢ 7R AN S shH 0w kst Aol

Bourdieu= EZFAF2ESImie} U Wt A} ArkS 74z Aujwe] 71919
oAe FAS 3 =gEA ity Fus Abgdtia F%cH(Horkheimer and
Adorno, 19750 121). 1+ £3t5 Alw 789 ALR B AlgS AATA o3 A4 ==
Aol ofel A&l F(styles of life)] 7|¥HS & &3

r

i AAAR AAE A
ot Aol 0}‘43} AuiAEo] SRl E3lnks FYPA7IAL o] AWt owM Ak
712 APBAME AR AR Q98 wrEE JlAlolth thA] e g

o] (cultural arbitrary)s st FAA £ SE/\H‘Z:— %‘311 AL3] ¢ %Té%fﬁ Aol Ay
A Aol 7]olskE Aol A A
§H= Y ol Suls FAH 53*}3}{“ 34337]?013}. Ujr‘j/]r/ﬂ Shatol A ¢

S T3k FAA] o FAE A Al AHH R F3hA AoHE FYske
& $J o] th(Bourdieu and Passeron, 1977 |14 2000; o]z 2006).

Bernstein(1971: 202) 9A] oA L8 s wSHAL A3 EA S YaE walsty
EAAE A o 79eta FE 2 A AALg e B ALe7F alg A X]
Sl - et BGrhske WS ARl W dE e ek AbslEA] e
stw o] A 7bA Adul A (three message system)®]

Kol
HAETE= Aot w3t O BF3Hclassification) 9}

i



TZ5Hframe) o] ZF Aol wet WwSHEE /M fFHoR FEdth SRS adEg,
Agaoph, st AA 2o YRS ondth Fx3he A5y EE gt o 249
TAEA 7t2d WE& 724 g e o] FEld AR AdAEY 9448 A5,
Az o] AN AeE vehde idolth ¢ AR Wielld AR gge] drkd FasH
AAE AL gtuulfo] drpt A540 7 HIRIAGH =7 sk A2 Bernsteino] At i
S8 Mdow Amech 2 EFstet e Fxs s s w7 2 24 s A
gt 9 RPLY =9 482 AHd 7HsAde] =k

o]} o] WA ARS|Fe] WHLE RPLAIA S ARes 7HAv B7I1E &l oig
ANEe T2EE AFdd guor 7t2As 229 Ay FFsol oFS Alvsta &
o] FrolA 5ske A@TEY T8 THAE GGt e FUIAAA e Folste

W7ol Aoyt 715AE TAAStAL WbAeh vg7kA 3ke) Wed A, deit A

2
W 4ol 84 FEs0 RPL eIA Sk AR An 9 Qg F7E

gl &850 sty Armsby, Costley9}
Garnett(2006)= RPLo] A& =33 g g2 oighto] ofvel A4 9] 4 3 A}3]| 4
TAEA et EHolgtn FAdtt £3) RPLS 445 (Work-Based learning)<
3 tigte] HIele d Zaol v AAZ A4t Sandberg®t Andersson(2011),
Sandberg(2010, 2011, 2012a, 2012b, 2013a, 2013b, 2014)+= Habermas® 9JAFAE 39 o]
71Z3ke] A9dle] FUeEugTH 9 g o rAkel FAAES RPLYAH 2
THoY HEAEs ASAHoRE FAGHA RPLe d3olsiagow olsfjgitt. o=
RPL Aol A GApat 719 43285 Fall ortangsdlsgol ofFojd 4 ANt 046:6]
AZAAY Atz "WdE 4 Q1SS H|#sit} Houlbrook(2012)2 Hdo| &9 H
ST #e] RPLES A3she ddsAsas olad 49 Ady) 1ga44e 48k
RPLo] &34 0% o]Fo|d 1eF5 AlAI
Hamer(2012)L ST Xﬁ‘%‘ﬂ%giﬁ* 2g Wl A RPLo] A¥Aom o]fFofAA] XKshe
o] ol EAste] H7kAre} A A e o] oA = RPL#A
0}‘215} Y= EARA 2ol 29H ARIEEAES RPL Aoy 4eEs =9l
i] A7 @ = 98¢ F43th Sandberg?t Kubiak(2013)= Honneth®] ¢14 0|2 =78}
Gk 9] ®AE R fope] FHEF LEAES RPL A A& AAlsha
RPLO] O] #Agel FHelg AAEA Brh SAA] #AEES BHAOEN TF 4
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Cooper(2011)E Bourdieu®] shH]F2, =R Aol 7fde o223 BAM Bz 859
oAl 257t o] RPLS &all AAeY] Z2adfle] Fojsh= Al A5 AT

e o]5o] $E3F MR o] ey stEsaES AgHor HEse o A"

|

QE=7tE #AEeith Pitmand}  Vidovich(2012)=  Bourdieu® A 9)-fA](position-taking)
MNdE FASE IF AFu§7|HeA o]Fojx= RPL A4 9 AgS EA3th
o5 Ugtso] AL Huy A AEe Agslu FAHoz AT Hsl
‘FA(quality) 2+ HS(equity)2] F2& AHHoz HEsa 9SS ¥elc

o]

¢} S Bernstein®] W& o]Eol| ZAE Fi HIA @B A RPLS wA¢

A5l EAETE  Breier(2006)E  Holxalzbe] 270 s P ]

TG A 23S T AR AR o] FolA = FeAE
WA JE, AR/ARA 2l

ROATY] weHT FARA FEebA Kohe dAS

Bernstein® #H|thA], A FA B BAG o] 2t EAeHsith RPLS w57

Well A o] Folx= wed] wAIAQlL Hrb AAe g fde] ofuet ARETx, AW,
o

ﬂa%ﬂﬂ-@ﬂa-ﬂ%@ @e-g %o wA® "art 982 T2 Shalem &

=7k} _701}7&011 ojFoA= W7he] AME4 #AE Bernstein® 2749
ﬁﬂu}ﬂxl FRCIAA, vz Aol 71 28ke] B4 8T o]&2 RPL ZzId it
Hrpzlee] Rzeta xEAQL HZRAA #HvaAzh Awjdivar F49 Cooperst
Harris(2013)& ekl #gellA o] RPLE S Aol o9 ugipgow JAHaL

AstE=7be 24t A4 79& =E6H7] 918l Bernstein® dS =9 A8k

3. 37 F+ZF 9 (Poststructualism)

ols) =Tt

Pz FRFIL F4ue oldee T2 u#dw xRl Adddw

O
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4. A=A A5 28E(Symbolic interactionalism)

AR e ALEe 4T gy 3 FPoRA UdA AHE JdHAQEE L F

71T, vRA Abgo| B3 22 AXA Fode 9] i g9 23& 7
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: loll djsl 150] AUz ofulel] &+
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3l B ALE A A A Al o] E(social identity theory)dl = AHE T ALE A A A A o] 2o A
=7 ‘1501 XVJ-"J g 540 7] %8k 7H A - ALS A AANE A HH, ol TF

2o} (Ashforth & Mael, 1989; Miller et
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Abstract

A Study on Theoretical Perspectives and Research Trends of
Recognition of Prior Experiential Learning(RPL)

Lee, Jung Pyo(Hanyang Women's University)

The purpose of this study was to explore the current theoretical perspectives of RPL
and research trends based on each theoretical perspective. For this study, it begins with a
review of RPL and experiential learning concepts. Also four theoretical
perspectivesthuman capital theory, critical social theory, poststructuralism, symbolic
interactionalism) were dealt as main RPL theories, and research trends based on each
theoretical perspective were analysed. Finally, the comparison among four theoretical
perspectives was made with basic concepts, implications and models relating RPL,
followed by meaning and suggestions of RPL research field.

Most recent RPL research has been policy-driven and focused on the technical and
administrative aspects with an absence of theory or an unproblematised acceptance of
experiential learning. It needs to be approached with theorization of RPL to facilitate the

RPL practices.

» Key words : RPL, Recognition of experiential leaming, Theoretical perspectives, Human
capital theory, Critical social theory, Poststructuralism, Symbolic interactionalism
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